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ABSTBACT 

Career education models are based on the 
identification and analysis of major components needed to adapt 
present curricula into career-oriented curricula • There are fo^ar such 
models? school-based, employer-based, home/community based, and 
residential-based. The Comprehensive Career Education Model, a 
school-based model, provides the base to design educational 
experiences optimizing career development and gain an understanding 
of self and the world of work. It has eight major elements subdivided 
into 32 supporting themes. The Besearch for Better Schools (BBS) 
model, an employer-based model, is composed of a management 
structure, an instructional program, guidance and counseling, and an 
evaluation plan. The Far West Laboratory Model is also an 
employer-based model, different from BBS in several aspects. A 
home/community model was designed consisting of a comprehensive 
career-oriented program centered in individualized learning programs* 
The Mountain Plains residential-based model unites family services 
and educational services to form a totally self-contained educational 
community. (The school-based model, as the point of departure for the 
other three models, receives most of the article's emphasis.) (AG) 
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Th - ;^jiic.-rican educational system has undergone drajutic chancj'js 
du>lnq tJiv [Ven^iech Century with limited affect oa the total trdMcat.i onal 
syhiLi r.. ConhiT.idj.ctory as this statisment may seein, a review o:' each of tne 
r.re^.'LjdLnr.; dr:cades reveals that educational leaders have been a,.:tivc- l.y In- 
vi/Ivod in introducing change. The progressive, general edujation, and 
.1 i.fo ad ju."^-. iin-iont movements are but a few that have attracted tsxo suc|;ort of 
l,-;r--;e segmonts of the. [>rofession. These efforts have greatly expanded edii- 
ci-u v.'.:!iai. oproLtunity and have broadened the experiential ha:;(j cv stud^rjl-'>, 
b u t ha V e a 1 :.; o V r . • mo n ted til e total sy s t em a nd h a v e , In fact, p y ^.d ii<: ed a 
di.t: joi nr.ed and 5,;t^gmented educational system with no otljer uniform purpose 
G di e I* than t h c co n;p 1 e t i o n '/^ t s ome f i f te e n t h ous a n d a q q r e ^.i t fj d h r., u r ^ t o 
q ua 1 i i" y t h c s t n d e n t for exiting f r om the system. 

vfni lo i^ocLotal changes, technological advaacei!;'cints , arsd the. tr-rinal- 
i. z a t i. u n o L' d i s c i ]" -■ 1 i n e s have further c ompo unde d th e p r oh 1 l": n ^ man y n 1 • t i j t- s ai ae 
basic --joncerr:?; expr'assed at the turn of the Century are pro\'<'.l<inr ^:0'l,iy. ^^Iv-' 
only significant change is in the terms, slogans, aiv: educationaJ 'jargon vi^->oJ to 
strof^s tho Inability of educational programs to meet the neeiiio of youth- lAkn n.any 
ot Its i^redec^'Siiors , tho career education thrust faces many u: iIm: same bar- 
riers ani pit.fai.ls. It does, however, have some distinct advcHicagos teat wure 
not present in earlier attempts to reform education. For example, it is 
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community based with growing public support, it is unified around one theme, 
it has received significant impetus from federal sources and resources, and 
i t is predicated on a models or systeiTis approach to education, liVhile in an 
einloryonic stagpj, tiie use of models for career education are of special sig- 
nificance to the movement and are the focus of this chapter. 

Tlie nduc d tional Mo ie 1 

The >:r< wth in th.e use of models has paralleled the development of 
i/ar : us :-.-ji::nen'-.o of intellectual inquiry. For example, the quest fof know- 
lefi-:'-- i.:. r^f.'i «.:r.t i. L ic fields such as astromony, bioJ.ouy, chemistry, and r.^edicine 
1*1 '1 s 1 •: •• J t o h i ri L y developed systems app r o aches. Other ap p L i . c a t i o n « a r e a 1 s o 
:.<.i e A: Iri!, L in e.onoir.ics , political science, psychology, and tiocioio^jy • In tJ-ie 
areci of Lui- ine*^:-; , decision making, problem solving, and research ar*d develop- 
inent modelr: fonn the base for massive, complex enterprises. In contrasts H ■ 
use t],Q term model in education, has been far more inf r;-?quent-. . 'Jnly re- 
cently nas the Iiu'oadeaed meaning of the term model been applieri to educatiMri 
iit an exi-.in.^^ ion of concepts inherent in instructional designs, curriculur. 
E-ra!ii-c'v;orkr: , courses of study, and programs. 

An educc)t ional model, however, goes far beyond the pattern or oc-^clh- 
i7:,ition ised in selecting, planning, and carrying forward educational experi- . 
encefr- in the scnool. The most significant distinction in the use of models 
is thav, it requires a departure from the traditional focus on tiie narrow 
functional speciality and places emphasis on meeting the overall objectives ol 
ccucatlon. It thereby creates a flow network within the total educational 
community which builds upon subsystems that are interrelated, integrated, 
i.ntecdependent , and that interact with the array of components (activities, 
content, experiences, mechanisms, procedures, strategies, etc.) selected to 
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achieve the desired goals. Thus, the educational model provides a basis to 
mcike decisions and to critically review curriculum plans in an organized 
manner using scientific approaches and recognized goals rather than being 
guided by ai\ ill-considered mixture of assumptions, beliefs, and personal 
preferences. 

riuir.crrus advantages for the use of models in promoting Gducational 
ch^in-'io liavf- been cite.!. In respect to career education, th.o follov/ing seem 
p a r ci c- u L a r 1. y i •. ■. r t a t : 

.1) inociel provides the total framework and sugqosi.s 

t.)ie interrelationships between all elements. 

2) 'Che model creates a positive climate cunong faculty, 
[>aronts, and students for change. 

3) The model removes the administrator from Lhc; rcio of 
change agent and reduces the resistance to administra- 
tive mandate. 

4) 'Vhc model provides for the use of change aqo.iits fro;?} 
c.itiior inside or outside the school system. 

5) The inodel provides for feedback, self-correction, •■ind 
stabilization for the entire approach. 

The :/arecr K duca ti on Models 

rhc career education models under development and ref 1 ii'.:ment follow 
tlic-j pattern described for models within the educational context. Tiicy arc 
la rqe*- scale models with more inputs and greater conceptual complexity than 
found in the jreat majority of programs currently in existence in tiiO [.;nhlic 
school system-^. In essence, the models are based on the identification and 
ari.^iiysis of major components required to adapt the present curri ciiluin. pat- 
terns into a c'wnraon theme that is consonant with the goals of career eduiia- 
tlon. The models provide a basis to ascertain the relationships between t-hie 
comnor;ents, specify goals to be reached, convert the goal.s into o[jcrationally 
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defined objectives, design from the components the methods yielding the high- 
est probability of reaching the objectives, install evaluation procedures , and 
feed the results back into the model to provide for greater efficiency, con- 
tinuous reexamination, adjustments, and further testing and evaluation. 

The restructuring of education around a developmental theory 
stressing rt:iiovance to life roles required a detailed framework for construc- 
ting? career educati.'M curricula. Within this frame of reference, essential 
elements v;ere i:f':searched and in some cases a matrix developed to provide a 
ba?i.5=; to rcji>cC- some items~ as unnecessary and to select other.s as conLrib- 
utin<.^ to the q^jals ov. career education. This conceptualization process re- 
vcaluvl that: there are several different theories from the fields of human 
cirowtii and deveior'inent , vocational guidance, and curriculum development that 
must be integrated into the models. Further, it was apparent t.hat to provide 
for tile sielf -actualization of all students it was necessary to develop alter- 
native strategies to deliver and facilitate the goals ol career educaticM. 

Four alternative conceptualizations of career education deserve 
special consid-^ .nation at this point. These are 1) the schoo]-]:)ased model* 
2) tiv> employer-leased model, 3) the home/community-based model, and 4} 
tile residential-based model. It is difficult, if not impossiole, to asJ^es:.: 
Lhe full ranqe of implications for each of these models or to determine th-j.ii 
synergistic effect. The ramifications, however, of the school -based caret, r 
education are significantly magnified when considered in relation with ti^e 
other tiiree. Since all of the models are related to the .school-based (TU'tiui , 
expanded emphasis is focused on it 

Consistant witli die goals or career education, the models incor- 
porate a concept of the individual's lifelong entitlement to the educai ■':ial 
opportunities required for career awareness, selection ^ preparation, placement, and 
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advancement. The 5;chool-based model is the formative developmental program 
provided for ail children and youth„ The ..other models extend the concept 
beyond tho formal school and provide educational opportunities for individ- 
uals L]^:rouqhout riio succ.t-ss? ive stages of life. They provide a variety of 
oi ticn:-^ for in'.ij v-i duals v;ho, for one reason or another, noecj'to recycle tiieir 
c-.i »''-'«-r actlvit.it::-: , or v;ho 'iesire to advance in their career goals. Thus, the 
noi-jjH Mi'.v'. Li.' ^oi vart-jr av/areness, development, and preparation for any 
: . < • r y.oi: , i \ m i . v*. : : , f aq e , r tig ard loss of the c i r cums t ance.s u i life and wo r k , 
an! ; y\:: . ;. i r < i 1. . : ; s o : x.-\ e s oc la 1 or phy s i ca 1 barriers th a t may b i v.\pOH ed . 

SaiOOL-BASED MODEL 
. 1 1: 1 V :. i : 19 71, the U.S. Office of Educa 1 1 on d t er m i v\ : u t .i j n r». 
w : '. u i V i ■:* i u : i f. nv. - r L u in the coiicep t of car eer educa t ion r. o j us t l r y a r^j s\ o a r. cl i 
ctf.'u;.. Ill of tliat year, tlie Center for Vocational and 'i'-.c. ini o..; 1 i.^du- 

. ; . . •:. : n f C'.'TiL ) * t 'i'h :"i i o State U n i ve r s i ty re ce i v od a l.vo m 1 11 j • n < i t j 1 L .i r 
q r 1 : 1 r. , v; : .. i c: \\ 1 u s . p. c e I:) e e n s ur) p 1 em en t ed , to s e r v e as t Vi i :- : ■ i o j c- \. i n a v\ c. ■ i' o r 
1.. ; ; . : V. :: : \ o-- : 1 - r . i . > - u :nr;> ; 1 r 1 . As t h G p r i.me c on t r a c tor for t'n o do v-.: 1 ■. ■ ; i a»'r 1 1 , t: o:- ; t \ n q , 
. i n I i 1 J i s L . i 1 ]. a t U> i. • i t h *2 s ch oo 1 - b a s ed Compr eh ens i v e Career ivJ u c a 1 1 u • i >U:>d o i , 
{ 'Tr^' -, tl.'j ont.'/r as.''.uinod responsibility as a "researcii and oiiq i.r: jv; ; i n-: " and 
uvL-.ni. V. ; !: J -aC'-r-'.^. . ': Lx cooperating local school districts (M».;Sc;, At:i:ror. ;; i.os 
A;; w.:l , '. :a 1 i I.-:-!; tvi.n ; Jf.»ffersan County, Colorado; Atiant-.i, Georgia; l orif.ia:. , 
l-\i-:h\ r^n; t.tn'.' iia-^kcpa-.ack . .''iow .Jersey) were selected by trie Offi .'o of K^v.-^rat i on 
i:i art o! a :-.iL--.'<>rk to ,s-rve as test and development site.;. Tiicse :iist:ri ts 

. ::ov\.c\k:' -jons i dt; rable diversity, for they represent vari ai:\{.'.,H i\\ the •aii'.c 
'ji ^>:\\oo] :ii r; t:r J ct:H , geographic settings, cultural and othn i c luj x , .ind ^.nvwJve 
nearly loi^c xJiou^r.-.} * • aahors and ri^lminis tratior^ working vlth • • /ca; o i gh ty- }:iiree 
t : i o u J ^ a nd s tudn n ts . 
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Overview of die Model 

The major purpose of the Comprehensive Career Education Modol is 
to re-fine and orierationally define in terms of student outcomes the concep- 
tua 1 1 zci (: i on oi' t'ho ciic .< l-b as ed node 1 • The K- 1 2 s choo I. e nt er : i s e is viewed 
as ::n inuov'ras.ed proress concerned v/ith optimizing individual career develop- 
iv-:.':il whlli.- cf:«:^.curr» -i. t: J y '-nhancinci knowledge of self and -:elf- tr^Midli 2»^t ion . 
W ii .1 1 , ■ i- c a i <: •■ .:■ r i . : : : a c i. or^ co ii cep t e x t e nds th r oug h adult nd u c a t i o n , ti \ l- 
ii.^-.-l-j 1 airried at the K-12 system an*.-; 



\'ro<jr ■■:'>u:os from early childhood into the adult y.^Cirs. 
i r.vclvcs ail students regardless of their f>ost- 
! ■. • : 0/ : 1 r ^ . i ry school plans, 

! v.>] 7i,:b the entire school program and ti^.e resourcerr; 

0 r. t • u .» r: oi nm u n i. t . 

Unj. res the student, his parents, and th^-: scliools, t]v 
:oinr.;uni. ty and employers in a cooperative oducatio::aL 

1 r-ivJdos tile student with information and e:-:|:or.: i.^nces 
ri-.-pr'^isenting t:iie entire world of work. 

;-:uppOL"i.s the student from initial career aw j roii'is:^ , to 
■arcc-r ex;:ioi:ation, career direction-setting; t-.r-.. er 
.'u"(.-;^aration and career placement, and provide.^ lor 
;. > I a c c : n v.- n t f o 11 ov; - tiir o ugh , i nc 1 ud i ng r e - ^ ? d u c a t i o n 1 1 
desired.^ 



'(he Mode J , afi iliujstrated in Figure 1, provides tlie base to design educati'/nal 
c>:iv<^ri .-aces soquoriced and structured to optimize career dovel 0| 'nenl: au'i i.o ex- 
t: i ^ b r. o a c 1 b as ; is for an u nd e r s t an di ng of self cind U \ e \-H) r Id c f w or k . I : 
iitilLzos an ! l;ui.ids upon rJie motiva.ting force of career inLorest, devolo.M;'v..t 
and \ reoarat i as: a means to make all aspects of the school more relev-.'.nt i.o 
11 j. uri.o:3'---: and to stimulate student interest and particJ paticn ir. the 
•ochool* 'inus, the assimilation of knowledge is viewed as an aj -plicat i ve pro- 



1 

'Aar'jn . Mij ier, "-:trat( r.:ies for Implenientiiig Careor iviucation: A 
S;.iiooi-BasGn Model," A Paper Presented at the Annual Meet.i ng of. the /\iu..-rican 
i-uducationaL Research As:.iUw lacion , Chicago, Illinois, April 3-7, .l'-}72, 2. 
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FIGURE 1 
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cess rather than merely descriptive^ and emphasizes subject matter as the means 
rather than the end. 

The systematic approach implied by the "research and engineering" 
connotation for infur:>ang career education into the existing K'-12 curriculum 
place?^: heaw emphcisir.; on the mapping of the project and the defining of plans 
of action by time periods:;. It requires that emphasis be placed on quality 
coTitrc-l and ovalr.at v ".ni ^procedures , detailed management structures, problem 

: ^ i V .1 nq to. ch i ■ ; uo s , £: O] >h i s ti ca t ed data co 1 1 ec ti on me tiiods , docuine n ta t i o n of 
r^- ro j ec {.. -..1 c i: i v i. t . L an , a nd the de ve lopmen t of i ns t r uc t i o na 1 mod u 1 . 

_:inht nic-ijor elements of career education in the Model whicii 
exton'.i v»':rtic:aliy throucih the curriculum were identified to facilitate indi- 
viciual ; -rcqross uirouqi^ career awareness, orientation, oxplorat Lon , and prep"- 
i-iiratlor.. Tinose have been fractionated into thirty-two supporting thoinos from 
vhi'-'h ap: 'CoximaVely fifteen hundred goals have been esuial-)lished . Ap|-ro>iL:nately 
tli.:/ee tiiou:;and student ^.performance objectives have been written (with others 
under d'jvelopmont) to attain tliese goals which support the t}ii.'\nr;.s and are 
dcsiqii'.-d to pr j^-j for the attainment of the eight basic p^rogi'am elements - 
Al'on i with v.Vio. matrix development, a national inventojry of mater.: als and pro- 
gran:s w^is undei:ta]:6n to produce, the prescribed outcomes congruent witii the 
model, iiench-inark data was collected and analyzed to establish t/ie prosent" " 
state of affairs in regard to student, school, and community activities* C.'cn^ 
currently, a oiiagnosis was made of programs in the six site schooio to dc;t ermine 
what portion:; of the model were already in place and operating. i'rescripti ve 
treatment.^n v;ere formulated, evaluated against desi.red out*;oi:i»is , and 

rv; eye led v;hen necessary. These cycles of diagnosis/ prescri}>tive treatrjnent 
asses smc- nt , a c c o r> t an c e , rejection, and r e cy c 1 i ng are ma j 6 r as pM..- .: ts o i. th o 
develvjpifjent and c-istin.; of the elements. 
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tilssential Coinponents in the Modv l 

The bar;»ic concept of career education provides general direction for 
the school-based model, but the restructuring of education around a develop-^ 
iVientai dioory stror^sing relevance to life roles requires a mo.o detailed 
optjrat^onal f ra?:!':v;ork , To properly develop the model, a s-pec.i fie ]:eference is 
neede::t (:c .i:vc\,-**t.j Ln v/heti^er proper emphasis is given to the S'^ieccion and modi- 
f i •.:aLi...^n of i r,. > Lru'>. : i r-hv;.! modules to insure that the resultihg ]>roc;rain is com- 
pri--.he:t.":.i rsnd s:.u!v.iiy b..ised. Answers must be provide;:: i w. : jueytioi.s <\s: 

"^Tt.::. ;.ire trno ^or- ^ :,: elements ol: the school^based model?" "Vvhat. is the cjuiding 
frr,iiTiework?" "What are the expected outcomes?" "v.'hat are tlie basic ingredients of 
ihe ]■ I )(,l}rr^]^;" Vho fol]ov;ing essential components provide d Iro j-.ion ior the 
Ccc).; 'rehe-^sivt;- C:irei;r Kducation Model - 

Caree r iM uc ation Elements and Outcomes 

Til - clvj.Tunts of career development that ;n"ovidc- for ::olt> 
acLuril.i r'>ation of the student are imparative to the development of tVu-; detailed 
cOiicop tua 1 i::o tiv-- ot. trie school-based ■ model . There are nuitit i.ou:5 ways oi iaen~ 
tiCvino tiles-: •^ie-ucnts for operational purposes. Itiis was accoPiplished I'or the 
:^ j":h CO .1 -based i;:'^dcl by the Center through an examination of tr»<,::ories and autl^ji- 
itie:-: in the iieids of human growth and development, vccation.^i I ani.danc^j , and 
cu»:r Lcul 'jjn d(Vo] oornen t. The identified elements lead to Ppe'.;ii:ied outcomtiS a.v: 
illustrated i.r. Pigi.irc 2. For example, the element of career awarenej^s, WMich 
is UiO student's knowledge of the total spectrum of careers, ie-'.ds to ev^;ntual 
career identity- That is, career identity being defined as unders tri rid i ikj " c-ne • 5» 
r'v:tt:>nt Lai roles wlLii.in the world of work. Other career edueati'/n elements aiv; 
tljei r I'^SGciated goals include the elements of appreciations anc"! atti.tudos 
v/^tic}. .leads to sol: -social fulfillment; decision-making skills/'careei 
decisions; economj.c awareness/economic understanding; skill 
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awareness and beginning competence/employment skills ; employability skills/ 
career placement; and educational awareness/educational identity. 

Comr^rehensive Career Education Matrix 



The matrix developed for the Model is based on the defined goals 
of career eciucauion as represented by the identified elements and outcomes. 
Thivi provides triu O] >o rational definition for the school-based Comprehensive 
Carcr;-r rducat i on Moviiel . Inlierent in the matrix are the following assumptions 



It 13 essential that each person know himself :ind 

devv'iop a personal value system. 

:t is -'i^isential that each person perceive , trie 

r.-vlaf i on::-;hip between education and life roles. 

. ' is ej^isen tial that each person acquire knov/.ledgc- 

v>r Lho v.'ide range of careers. 

•T 4; e.^^-entlal that each person be alole to perceive 
roc Closes production, distribution, and consump- 
ii.-.y.. r-iative to his economic environment. 
It is essential that each person be able to use in- 
fonnation in determining alternatives and reaching, 
decisions. 

Et is essential tliat each person acquire and develop 
skill^:^ which are viewed as the ways in which man 
extendi^ his behavior. 

7t is essential that each person develop soci£ii and 
communication skills appropriate to career placement 
and adjustment. 

it Is essential that each person develoi) appropriate 
fv.'elings toward himself and others . 



The CCi-.:>i program matrix contains the eight career c:duc alien eni ;nt 
alor.g one axi.s ar.d grades K through 12 along the other axis (:-;ee iMgurc j^) . 
BuildiiKj uix)n this organizational framework, themes, goals, and po-rforiiKincc: 
oh j^.icti vcis appropr i.ri te for each of the 104 cells in the matrix grid woro 
developed by classroom teachers, curricul\im/guidance specialists, and ocher 
school poiisonnel. Wliile far from ideal or complete, it provides a frame of. 



4 

The Coriter for Vocational and Technical Education, Dev elopmental 
Prog : cUii GOr 1 1. r '■• : ■ r e h e nsiv e Ca r e e r J. d u ca t i o n Mod el. (Col uml yjn^ , 0 li i o : Th e 
Ohio State University), August, 1972, p. 4* 
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reference for defining the direction of program content and developing sup- 
porting curriculum materials.^ 

Occupational Clustering 

The initial USOE clustering concept for career education provided 
an organizational structure for occupational and career preparation informa- 
tion for the school-based model. The purposes of this clustering system were 
ho supply the student with information aix^ut the. world of work, to assist in 
the selection of a caroer consistant with interests and abilities, and to 
provide moJ-jls that' would shape instructional objectives and learning experi- 
ences, i.^ater in the developmental process, the Human Resources Research 
Orqani.zation (]luml<1^0) developed a new clustering system spocifii cally to iden- 
tify and validate appropriate career clusters for CCEM. By synthesizing useful 
fv-atur'es fcv, existing, types of systems (descriptive, sociologicai-psycholoqical , 
and task-analytic) , HumRRO designed a clustering model with one t'acet repre- 
senting institutions, a second using occupational groups, and a third depicting 
the status or level at which the occupation exists (see Figure 4) . 

The systoiv. calls for a rather simple combination of tlio main institu- 
tiont3l career areas and career levels dimension at the awareness le*7el and a 
somewhat more detailed combination of the saine factors at the orientation level. 
A detailed breakout of: these factors and a blending of the DOT functional 
occupational categories is provided at the exploration level. The shift Ln 
emphasis at the selection level is to the DOT functional occupational categories 
with a deenphasis of tlie first two factors. The demarcation between each of 
these l.evels—is dependent on the readiness of the individual student to select 
and begin specialisation rather than being determined by a particulax* grade 

level , ^ ■ ' 

^Further refinement of the matrix cells is underway, but the initial 
goals are available from the Center for Vocational and Technical 2duccition under 
the title Developmental Program Goals; Comprehensive Career Education Model. 
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FIGURE 4 
OCCUPATIONAL r I, rj.cjTEKTNG FOR THK 
•OM^KEHHNSTVF CAREER EDUCATION '-^ '^f 
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Based on these approaches to clustering, the Center and supporting 
local education agency personnel developed a Career Information System (CIS) 
to provide for a structure of knowledge for the school-based model. As 
illustrated in Fi-jure 5, this three dimensional cube includ(-s product infor- 
n;cit:i'..'n f cl';:"? ters'j , i mcess information (occupations) , and personal- 
inion-tation (vork-^r functions) . 

Figure 5 

Q 

CAi^R EiTOKMATION iVODEL 
Grades U-6 
CAREER AWARENESS 




G i:idi ng .C-U' aer Education Concepts 

in aridition to the concepts and components already discui^sed, there- 
are several oth'^rs that are integrated in to the school-abased :iv:>del . The 
emphaHlii on the five areas of career guidance, community Inyoly^^/icenL , proM ram- 



Bruce Beinhart, "Building A Comprehensive Career Education System," 
^ h Patter Presejited at the National Council of Local Administrators Meetin^j, 

American Vocational Association Convention, Chicago, IlJinois, DecemiDer 2, 1972^ 
•p. 16. . ' 
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matic rediroction/ supi)ort systems, and inipiemeiitation strategies, however, 
sugaests the need to sintjle these out for special attention. 

Car eer Guidctnce . Tiie role of career guidance within the context of 
career educrition is substantially different than viewed by many educators in 
the 1 1. ac! i tion-:ii coiitext of education. For example, it is based on a laore com- 
prehensive vLev.' of ti;e individual and his career developm^iut: over a life span. 
Tt o career ci':-v:. ! o; at pre^cess which takes place over :i period of time. It 
:\o \<»r. cl-'Ov'iivis only on an analysis and classification 'v!' ■ ■ i ^ ' " if^n-. : r-^i* in 
CiJ-Jit: .. user-i t'r.^ work settiny to assist individuals to bettei" understand them- 
• :s . /: af.>.sc.-'::iKM; tly , 'die roles of teachers and counselorf;: in liici new pers|.t:C— 
t: i 1 ; r ■ V. "i I X--.; ed .s i. n i. f L can t ly . The g u idance .proa r am ass i.s ts s t. ud >:tu l o 
rL* ,':r.o:-.3 i::hrci.^;a ro?;ra!iis and developmental tasks by utilizh'r: .i t.oain ap[:>roach 
v:itli Oil: ..-"iiiCi l ional j^ersonnel sharing expanded guidance r*v.:Spons ii; 1 1 i t i.es . 

O -nunu J I i . ty T nvolvemen t , The establishment of a r.'jhiic |.-ai. tnorsiiij.- iii 
v;i\i inf^-nrrij t Ion , re:->pons ibility , and decision making aru h,har<.Ki by .ill in- 
volvt^.'-l in cduc-a c i on is a j^rimary component of the school-based in. -del. 7\s a 
c. K 'tor e-iucat i oi-i ^yf^tem rather than a program/ a new community rela Lions role 
-is required. rore>. sional autonomy and career education are incoini-'it t ibl*.: in 
that .it is unrealistic for educators to prepare students for a wi-^e ranije oL 
careers: without the assistnace of the community^ to siiaulate the career envlron- 
nie n t c i: all occ u i .a t i. o ns , to pr o v i de the r equ i r ed f a c i 1 i. t i e s a nd f a cu 1 1 ic- s , o r to 
dvV'/elo::* and mana-^e a coinpreheni=^ive program without extensive communi try support 
and a>:;si3 cance . This partnership includes various socio-economic and minority 
g voui.";ir. , sp e c i a 1 i n te rest g ro ups , a nd c o ns umer g r o ui:>s i n c 1 ud i n tude n t:s , p ran t s , 
Cind industrial rer'jresentatives . i . • 

}/ ro qramma tic Redirection . While stated throughout' " this chapter, it 
cannot be over'-.'rnphasie.ed that career education is a' major atteinp?: to r^drrecL 
the total educational system. The school-based model demands a rea-sses^'-jment in 
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terms of new goals that will permeate every program and every aspect of the 
school. As a total system, educational experiences in grades K-12 are 
structured around the career development of each student which: 1) Integrates 
the academic k-iov.^iedqes and skills with occupational preparation, 2) assures 
that eacii existinq student will be prepared for a further career education 
:.'ro:jram and for ent-ry into an occupation, 3) provides for each student a pro- 
qrain relevaiiL to t'ne becoming of a self-fulfilled, productive, and contributing 
cir. i./.{.:rw 'V.ici A) focuses the educational experiences of students aro.und real life 
d^=v^■ilo;.^TtOIU:aI ne':ds. 

;v ^u])port Sysb^ms . The school-based model is based on the develox^- 
emnt .s:;:-l uti ii zati «.>n of several supporting information systems. This component 
insurtis the qa5:!iering, storing, analyzing, and disseminating or reliable infor- 
mation. It .includes, for example, occupational and laljor market information 
ne;::dcid in tiie classroom and counseling office; data about commanity .orqani^ 
zatiotii:; Information al^out required instructional materials and resources; 
cIaf;sroom cla'.a rclati'nq class, grade, school, district, and y.i:oqx:^^m activities 
tc [.'rouran goals and objectives; clustering data for curriculum development 
activities; an J information pertaining to assisting student.s in educational 
clanniii'.j. The five key data files used for these and related purposes include 
stud'jnt data, class data, career information data, educational resources, rt.-id 
placement information files. 

Imnlemen t ation Strategies > VThile the school-based model iu built 
on a sound philosophical and tlieoretical framework, the key to its succe5;s is 
depenc^'nt on the unresolved issues and questions that can only be obtained 
through tlva implementation process. This involves a magnitude of areas for 
v;)iich strategies and techniques are being developed and tested part of trie 
Comprehensive Career Education Model. It includes . such areas a:-} module refine- 



- la - 



ment and development, staff development, evaluation procedures, utilization of 
support systems, delivery system development, and administrative strategies. 
These and others -are the focus of-^rParts II and III of this p»ii:) ligation. 



nMPLOYER-BASED MODEL" 
in a thrust parallel to the development of the school-based model, 
the user Tunded tlv'j alternative employer-based models in June, 1971. Since 
initial, suppor'/, r.o-u.r regional laboratories have been charged with the major 
respc:nsi ::-ilit:y of :iev(i loping an employer-based career education model (EBCK) . 
These include tihc- Anpeaachian Educational Laboratory, the Far West Laboratory 
for lJdu:jat:ional Res(:'arch -and Development, the Northwest Regional Educational 
Labc-ratory, aud Research for Better Schools, Inc. Working with a consortia of 
public and private employers, these laboratories encourage ^:he assistanro and 
•jctive suoport of diverse community groups as unions, schools, PTAs, ChcirXoors 
of Commerce, and businesses. The goal is to make the communit:y the classi-ooin 
by providing odiM-arional experiences in a variety of settings, such as laborci-- 
tories; p^-oduction lines, parks, museums, hospitals, and con.si:ru.':tion r.i coi^ . 
The models under development by the Far West Laboratory for Educational Research 
and Development and Research for Better Schools, Inc. are ufr-^-d ir. ':hrs :::ectr:n 
as illustrative examples of employer-based models . Each has a rosoarcii base 
wi th specif ic input studies, curriculum approaches , and pi:3.ot testing loroceuures 
integrated into the research and development framework. 

Overv iew of the Model 

In general, the. goals of the employer-based models are to 1) provide -. 
an al ^'^rncive educational program for students in an employer-based setting, 
2) un^.fy the positive elements of academic, general, and vocational curricula 



- 19 - 

into a compreiiensive career education program, 3) increase the reli^v^ince of 
education to the world of work/ and 4) broaden the base of community particj - 
pation, particularly by involving public and private employers more directly 
in thc: educational process. 

Resccu c h fo r Better Schools Model 

Twe j-UiS ein;..'] cyor-basod model is composed of a management structure, 
an i n:.; Lructi o:'.ai pr:.'^rLi:n , guidance and counseling activities, and an evalu- 
ation P'Lat . :-iirJt! tlu-; ccatral element of the model is the instructional 
I'to^rraiUf the naUuve oL' the instructional .activities stronnly influonco the 
qovt-r^i^iiicc ciViJ. inana^onient of the model, the nature of student t-ursonnel ser- 
vices, arid the shape of tlie evaluation. 

T;ie various instructional activities included in tlae modoJ are based 
on th3:-_-o major oducutional themes--general education, explorative educacion, 
and spec' .ilizt-d education (see Figure 6). The general education component 
iiicJud?.-. basic studies, extended studies, and supplementary studi<::S. T;-.o 
basic sturiieL^ pr^^vido the cognitive, affective and psychoinotor ski. Ilf= which 
all s t:lKie:lts^ needed in the instructional program and to function f ectiv(^ ly 
in Ititer lire. Miriimum performance standards have been defined for many of 
t}ie:je skilLs .irid t.*very student is measured against critcrion-refurtinced sta;:d- 
ards . The co^jni Livo area includes skills in communication arts, madien'.alii.cs. , 
listening and tninkinci; the c^ffective area involves basic skills in intra- ...r. 
interpersonal beiiavior; and the psychomotor area addresses percoirtual , notor 
and physical skills. Students v/ho need to develop their cognitive or afiiecuxvo 
skill:^ are provided a highly individualized learning program in c-^ learrving 
center housed ai., a central facility. A physical fitness program Li^; propdred 
for each student dcjionding on his needs and Interests. It may be conducted at 
a v^irjety of locations throughout the city using facilities available at '.'MC/is , 
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univerj^iities , and neicjtoorhood recreational centers. Extended studies involve 
tJie "core" cui'riculum contenu in the natural sciences, tlie social sciences, the 
hviiriani tief: , ^.iv^. the. arts. The instructional proqram in the Arts, for example, is 
C'-:fried oun in ::oorfrracion with the Art Alliance, a professional association of artistg 
ii\ LMt..- c^. v.y.. Il pi.--:^' ■ i ..if-,'S series of lectures and demons trat in:.::, in the majOi: 
fiol'-Ii:; of art ic.]., Hi:':lvti\r:f- , drawing) for all students. 'i'his recuilred 
;•(•:. ]::..!, .-in -^f tii.o pri." .?r.i!:i is followed by individual and small qro'.n: w(^yk v/Lth pro- 
toss -i '-.nial :u i c .in cne area of student choice. Additional pr->:jrafas in science ^ 

tr-i.': .11 ! , so^-'l ol studies are under development in 'jonjuncLlo:: v.'itri pro- 

f .1 o M vi 1. A :-: u ■■ • i , n t i c : r.i- a i j d i. nd i vid ua 1 emp loy er s ^ Th e s upp 1 c-^n o r . t: ; iry : i ■ ■ ud i. e s 
incluu-^ ."ii: oxtt .isive Variety of optional courses which arc.- tai-lored to Individ- 
\.u'il nt-.i'is av;.: inucrosts. Different approaches were used to piovlde full 
r.tn or opti'-.-nai -jc arses for student choice. Through Uie ccjoj -2 ration of tlie 
: >i\ V t: I .. ; t a ti : t j ;::-ipl oy r s , qua lified staff memb ers for tc:i < ; .-; :tcj s rn.i 1. 1 -j r. j up s em- 
ij'.i!^. .jr.* rdentif ii^d for tne formalized instructional dsj'f'cts. Add: L i^; .ri.i I frourses 
are als.'.> ci vai J -.ilj lo ■ hrouqli a comprehensive independent study ;io ;'Miri us;!i'-j,vi 
vari'-cv o: curr .'.cai k". r.*ackaqes such as the United ,-;tates A.i.r Force Inst.itu^- 
(•j;:"AFii materi-jlf;, comr. uteri xed courses developed by the School iJioCrrict of 
E-hi Lifiel: ri-i-T; , ..ir.o other pub.lished materials* 



b r o -i d •/ i e\'r' o i. t h e v;o.i* Id of v; o r >: in th e context of a s e r i e s o f 1 i. f e s i t a t .i o 1 1 s . 
IV0 di:,Lerorit tvy .^5-. oL* exii'lorative experiences are provided 1.1: the model. 
Pi)\^3t:, career exploration provides students with a broad perspei;:. i ve of t]ie 
ecoiiomlc systeia and career opportunities through a structured S:jr:.;:;s of examin- 
a ti oni:i o f em:^ i.oy e r c 1 us tu rs . A s t uden t exp lor es a d i f f e re ti t c 1 ui-^ t e r a r ca a ch 
term. A cluster jt.^ fonned by tliree related employers; for example, the finance 
cluster jrjcludes a tarik, an insurance company, and a brokerage house. Oiiier 



'i'ivj purpose of tiie explorative education component ir. co f'r.;vide a 
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cluste?: arojas inc:iudo communications, government, health, manufacturi.ng , research, 
5^c;ies, uLllitieL^, systv-ms --ind logistics. Each student spends one or two days a 
v;c.:v:k at clii.i eir:;:loyor iocatiion for these cluster explorations. A World of Work 
;^'e»:>i itwr\ comiucl ^Mi by tl-o lo ':al c:hainber of Commerce, provides an opj-ortunity for 
.St- .i-iv.'it.:-: r.o sii -.}'-.• .■.:».■ : r ^.ius t'c-rr vixperiences and problems and to discuss their 
cr,rt ' \ ;'Jd:}.-3'. '■■••■.;.)•. : L^- , c;:ro;jr oxf>J.oration involves a stihiy oi the world of work 

J yii 1 i ^l.ill;: • ■ 1 ■. ■:: ivi.^n. Which includes a study r^sariv other aspects of 
L' • ■ i :'t j.-zipatc i n .i series of workshop^j in !ivi:j.j ltd lu: Led at a 

c- 1 ' r ^ : • i : ; L ; Ly - : p. i . ^^j-raiicje objectives of these workshops Involve ht..'lpi nq 
-lu:':: • r . ' rn ; • u::j. l eisure time effectively, to .^^^r-^xi'iC '•■■•n.:uU.y riqhts and 

; : v ; are for home and family litie. and to 'elai-.t^ v/e 1 .1 wiv'it 
^; . I ; T . . 1 .1. t p.a 1 ;:roceBS involves small ^^rour.' ..i-.'ti vi l i '.-.-^ -i-.M. e nied t 

•:=;•'. , tf S'lf -ino Others, clarify values, drvvjjo;.- v, i vl- y-robiinn- 

r.';lvi;^; L'-'; :.:c ■ ir.d fo.ster sel f-mo tivat ion, 

: : . : 1 1 i - J t vh ■:t o f th o employer- b a s e d model i : '.■:\ cx \ . ^k. ; : ' .: i \ i c a i • '» ri 
v;ii.?^ M ■ i ovide:- t;-:-:' iiu;:; • extensive involvement with .:U.:t:uu.l cir .-e) --m Li.io ;::kil]s 
■:;%peri - .i:.d ■ iV; J ect.:^ . 7'he instructional desinn is aqoin or-':- in i ;v^d :jroanci 

\y:o cei.i...-:.'!.. :-;t' reer f::[.ccializaition and life skil3::i specj.a U ; r .i on . *'ii::r:, 
e:T-:er 'O J- ] : : • Lon ■jronsLsti;: of the tv;o related kinds ]e..ti:ni.nn -.xper i.ences . 
Tiio i.nLt:.r:-j.s!: ir Is .^ri intermediate step between the rather cj.: ;.v ■ .idy of onreer 

oppo/.'Lun ;. c i. .^'S off. ■ ed i n. li-xploration and the more detail-^-:! vorV- '^-xj^erierice pro- 
vided .n r-:--.idor..*'y . it allov;s a student the opportunity t:o wor-; at .-i sel^::.ted 
,:";.{p.l.oyei. jcica L i i. -i career area of particular interest for a re] at : V':.'ly l.e'i.ef 
per-.od Oi iiito, ; i:o residency is an intensive exajninati^'Mi -.n ,i ;^;.ev:i i. i i: ■ K:> .in 
nn em; lo'/'. r .t.-t;. v ir.«-: over a more extended period of timu . 'J fio rj L-rn:":;!: i p 5.->;-ovides 
r-'it. .r-r ren'-rai iob rr-lated skills; the residency includes tJ-o <jer;uis iti <"jn of more 
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sophisticated work skills. A work/study plan for each internship or residency 
is developed in negotiations between the students, the employer and the counseling 
staff. Seconcily, life .sV.ilij^. specialization involves students in activities termed 
action sjvoups rir.:; projects. The action groups are designed to help the student 
d.c'vK'.lo:: and a\-i Iv *-he skills It^arned in life skill exploration. It focuses on 
< J r : :< i ;n i n a i. o n o f o If-.: t vj..i L sues in co n temper ary life with a e c i a 1 e mpha s i s 
or. r. ■ t-ininu and ii-nu-ntation of group action in response to identific-d problems. 
..'it-ud-r,': rr.i:3ijr. c itu.- involved in areas such as care for the vjj.deriyr voter rocjis- 
ti iT-ivj: ir i.v-s , *.'■:(: • oqy i^ro^roins, or tutoring children with L'..c>rninq disabi.Ii ties . 
ThL: -v. i j.:ivi.- ,.VfS tiitj student in regular participation in t:.-- work of 

.*t/:ici' -s . c r.uT:! i tc i tc> sovrial action projects such as dr ua .addiction roha- 
b i 1 i t c: L i V n - e >: ■■: ■ ^-s , c oirimu n i t y cj ro u p s , c 1 i nc s , etc. Action g r o m p s: t nd p r o j c5 c t: 3 
arc. u."-jua- ly cond-.-i^:!. '-d under the auspices of public service aoencicrj- 

A:: i.rn?x>r- uii- issue in developing a career education proqrcim is thv 
<.:■:-: j- c.n t ' = • w}; i "h i.hv cdu-.ra tional activities are structured. !iow :r,..iiiv LnKf r.,i.jt.i onal 
hou r is. s Vi- ; u Ir. i: ■ ■ r : u i r ed ? Shou Id the program be o r gan 1 ^e ci tc nv, v t p f c 'i i.. 'c - 1. 'U : i ed 
.i : : ?7 » r u c t i 1. 1 n " \ I c ^ h t ■ i v o s c r he d e s ig ned to a 1 1 ow max i mum f i ex Lb 1. i. t y f: o r ; ; r. u . i e r i t: 
n he i c: r.- : v:i : a t \ \ r i i «;.; u J. u;n materials/ if any , s ho u 1 d he s t r i.i c t -jd and s e : u --^ j i : J ? 
T Ti CO r t T s t o c- 1 ne i; emp 1 oy er-based mode 1 s , RBS e 1 ec t od Lo s tart vr i th c\ r 1 a J Vl i y 
ti-Tiif.ly sti:v.ci.\:L-':'d r roq ram and to introduce more flexibi.lity ovur time. Thu::, 
Iho I r- S'-nt model iKir.oses less structure than a traditional hli5ilT*'TK^H:iar3 piro-jrarn 
l.'Ut nv^rfi :^\,r\^r:t'^x'c Lhctn many alternative school programs, 

P cir St i .a boratory Model 

The er^pl^^y er-based model developed by the Far Ivest Labcra!:.ory is d'-f .in-:.'d 
by seven baz^iic focitures derived from USOE documents, analytic an*.; cup.-.:ei .tual studios 



and discussions held with members of the Office of Education Task Force on Career 



Education. 

1) The employe r~bas(^ti n^odel is a comprehensivo ^educational pro- 
qrari\, combining academic, vocational, social and personal 
prepare Lion oi Uie 55t udonr., It is intended as an idit:ional 
option for ; h*- v.-nior-hicTh ond high-school stucUo.rit , rather 
than as a ^'^uppleir.ent to the public school or other programs. 

2) The program is designed to attract and serve a cross-section 
of youth, ages 13 to 18. It is not a specialized program for 
a |.^;U"VicuIar subset of students, such as drov>- '>ut, col 1 •'iae- 
bouncl, cfr ecunomicaliy disadvantaged, but is intended to accom- 
moddto all ot these sub-grOups. 

::>) ihe educational program is not based in the exislimj- public 
i>::-hools. It is controlled at both the policy ievoi and the 
o:H:ratioi:al-management level by an organization oatside the 
r;jLIic school system. Initially, this control i^; provided 
by Liit? Far VJest Laboratory. As soon as practicable, control . ' 
will hvi transferred to a consortium of public an-.i i rivato 
employers — those who supply the real-life settings lud resources 
us'^-d in the learning process. 

4) ! tcij learner in the program is exposed to a vciriety of careers 
in order to provide reasonable diversity and subsf-.«:intjal experi- 
ence on v;hich to base the selection of a career path. 

5) The learning process is tailored to the individual 1 student's 
interests, abili"i:ies, pace, and style. Students participate, 
in a real sense, in the planning of the learning proaram and 
afisuir.e increasing responsibility for their own education. 

b) ]. earning objectives for each student are in terms of roquirc:d 
ur desired compeatencies with the educational progress being 
judged on the basis of ability to demonstrate' . thosu -.jompev 
tencies. *The emphasis- is on acquired skills and knowledge 
rather than on the process by which they were . acquired . 

7) A major design criterion is to achieve favorable cost-beriof i t 
relationships so that the resultant system is comparaore i:i 
cost v;ith the public schools and is economically feasible. 

The purpose of the Far West Laboratory employer-based model is to [.pre- 
pare each student for the diverse roles of a competent adult. Students are exjxjsed 
to real-life experiences during their "school years" to acquire the understandings,; 
attitudes, habits, and skills needed to survive and prosper in a complex, rapidly 



changing technological society. In terms of the preparation for choosing and 



attaining cai*eer goals, the model focusses on self-awareness, self-sufficiency, 
decision-making skills, social skills, basic cognitive skills, career skills, 
and skills of employ ah LI ity. 

Sssential O omvo iviip ts i n the Model 

Each of Lhct employer-based models is based on a series of concepts or 
propoii;itir>n.s the\l' ^ji.vr. furl-.h<jr meaning to the model. A SLimmary of these for each 
of the two ii Lu.strat i ve ^vxani^les is. provided . below. 

RoKveev}"-.-h fo\^ Botcer Schools Model 

In dov ■joi;vinq the model, a variety of problems wer?. '.-ncountored . 
VJithin the .;ontext of career education and based upon research and problem solving 
techr: iciui:. .i , the fol.lov;iny six propositions were developed. First, care''.^r f'du- 
CcJticri i.'-; a complete educr^tional program designed for students \jx\'.h a v.'ide range 
of cha'trac.'ter j r>tif.:5 and interests. It is not designed for any one el.v.Hnunt with- 
in sccioty, but instead provides a highly individualised form of edu:at.lon vm.ich 
.iic'v'*'^-ri'-'d<.- r-. K nh-- • 'i;-. • ' n.l^ students and att*-^raptri to relate thr;ir education 
to 0\■■:^: :\M.'JZ': i-Ki career. oecon^i ; career education even v;l:en conducted 

by em[- loy or s, is not a radical departure from existing forms of education. Much 
ot tiic content and procedures parallel the existing structure, but di.fferent 
Gtrate^jies , envi cohments ^ end techniques are used to focus the entire educt'-; tional 
systeni on a car>:-"er orientation. Third, the ultimate success of the employer- 
based model depends on changing educational folklore, custom and law as related 
to such issues .-is taking courses only from certified teacher.s , the school as the 
locus of all meaningful learning, and the supervision of academic credit by the 
educational bureaucracy. Fourth, the educational experiences available to students 
outside the foimal school setting has never been fully exploited or sy5;tepv:;tically 
explored. Communication, legal, and administrative barriers need to be set aside 



to determine the' extent to which employers can contribute to education. Fifth, 
the employer-bas(?d moc!».el provides an opportunity for progress toward curriculum 
fusion and program integrations Sixth, the employer-based model provides an 
alternative to students and the public school system. Potential is provided to 
reduce ovei'-crov/dinq . refinr cooperative education .irran-jem'.jir . '"^'ii^rve as an 
inte'jra] as[ ect oi urh.'in development , enliance the . quaii cy r bireadtb of ins true- 
tional materials. a.v:i . r'/:ad "open learning" systems based on the -real world. 

. ..".i nco thf- i-;B> nK5d<^i . :^ a demonstration =; viel, j • ; _ ■ ;n.,: y qoal is to 
es tuivi L;-h nn-1 inalntair: a:! operational progrcun consistant with r.i)e propositions 
above. '.-'ho h^.'..;\y co;r,i-;.L tment to this aspect places long-ranqu' urriculur; devel- 
onrav.::it 'j::tort,:^ in a secondary' role. 

Fjl" West t.u'j o r a to ry Mod e 1 

vn>iie similar in many regards, the Far West Lviborato'ry i;mployor- 
baiied r-u;-dol !>iaces far oreater empiiasis on curriculum dev.- lopni'. nr. and inf.tr'ic- 
tional and learner systems. The employer-based currieuLum i:-; based on a set : 
of six characteristics that define this alternative modei . Fir: t, the curri c- 
ulLua intieMr^tes vocational, avocatibnal and leisure pursuits with other intel- 
lectual, social, and personal development areas (see Figure 7) . -second, the 
model ir-J desicned around the individual learner rather than beinq built around 
individvial cla£;ses of students. Not only are individual learning rates and 
styles observed, but the content and context of . the experience aro • ^-dlored to 
fit the individual , Tliird,, the curriculum is based within the . runctiona 1 ..... 
context of real life situations. . Experiences are based , on "here and n^^w" 
factors in rxn attempt to better prepare for the future. Fourr.n, the educational 
experience.-^ in Die :;iodel, are performance based. Fifth r.^t^e cyr.ri 'pultun expv.-ri- . 
ences a re planned , ' -r-'q ramined / and monitored o:v a partnership basiij invo.lvi.nq 
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the learner, staff and other resource personnel. Sixth, responsive learning 
environments are created that extend throughout and beyGHHlM£hi.i?jii-iTimediate 
community. 

The cui-ri.culum characterized above is operationalized through the 
■activation and int^: raction of the instructional and learner's system. The 
•^.-nd resu-l.t of tile in rcructlonal system is the availability of a wide variety 
of Ivarn.ir.cj opf or Li.n.i t.ies . Through a process specification, the content is 
dc'f."ined as t\\e C'-.tai led module level by performance or experiential objectives, 
objecj{-:vv' rel.aive mocif^ures , and prerequisites. Alternative acuivitios are 
prcvi-.lod a.v rv. i.iri^. or attaining the objectives. An information syistwi; is used 
to :>rov.i.i'* ir. L ornintion concerning people, materials, procedures ani art as 
avai.]a:/:c un-::--'r model to organize tlie resources, environment, and nro- 

cnduro.- f<-^- r.'Ot..ent,iai learning activities. The. J. earner ' s i^^ystem Is us»jq to 
introduce s v-rucLuro:: , operational arrangements, and resources by v/hich the 
I oa r r. ' ■ r ' a . • i.: i. i t i e s can be planned, pr o g rammed , i mp 1 emo n cod, a ir i nio n i. r ced . 
Tneso 'jivi. tj:r^ are huiJt on the informational system' and orqanij.'.od infj a 
5.*itU::^:-. icyii.il ;}c::o!u>-' t.o form n "student experience trail.", 

, HOMK/COMMUNITY-'BASED MODEL 

in July, 1971, the Educational Development Center in Nowlon/ 
MassachuEJOt Ls , was awarded a contract from the U.S. Office of Education tc 
car r y c; u t a p r oq r am of research and technicals uppor t r e 1 a t i rvj i h ome/ 
cominunity-bascod model for -career education. The initial effort was concerned 
with tJio identification of potential target populations, forms tho modol take . 
for theso ?>opuIations, and an analysis of similar programs. '"Based on bils 
. vrt'- : ; ■. v resoarcr.,. i t was decided not to proceed, with a natioria'. tolevxs.ion 



version, but instead to undertake a pilot in one or more cities to test the 



feasibility of the home/communi ty -based model that had been developed. 

Overview of t\v' : Model 

Tho iiome/coininuni ty-basod model consists of a comprehensive career- 

orii^nt'.'^d nroq><-jnj cc-nt(:;r».-d on individualized learning programs. it relies 

stron-jlv on su[ : '^rt hy '..\troor development centers located in the community 

v.'hl';;h -.'rrivi^jv:' LuL^^rv :!, t.o^^ting, and referral services aimed at identifying 

a IV. i t i o V e 1 o ' . i n ■; .. • i > «:.■ c): interests. A 1 though the character of t r ; -.-^ i:\o d 1 L 

iMox.il..'l\' ^ ♦^-nc. i vcd u'lo extent that it can be shaped by the i^itirrosts of tiie 

Cv:'P::ruij L ty , t .lo ...i^'^jjnLJ.al comporionts retain the same comprehend career edu- 

c^tti'^i- b'i>i\ , r-oun^jC'liii'} ruvJ tutorial services, and a multi .ippr.vL 

systoiT.- Th-oro are Pour underlying assumptions of tl^e hnmor/com;n\in i • y-ua:3<i.:: v.odei 

1) 'I'r.fir-,^ are substantial home/communi ty-b as » i ;;o;-.;.. \ • rhf- 

a-fin<j/ women, young people in trans it.io^n - ii- • : • ' ^ --rir 

■;r'*/'''r ^*'di..:.:.i* ion, and v»io t ■ .\ theniselvos of 

exi-stinq resources for career education. 

l-M 'i'hese looalations may be reached througii the uutt::!-; modi...'. - in 

f -ar L :. "^u l.ar , through the use of television, rad.io aivi ihu i -resi-:. . 

V; 'iiiore is a limited but expandable capacity on che f;.irt -f 

I . ! 1 . X .1. z t i nq service ne twor k ( c ommuni ty coll i e s , co n t : i. i\ u i ri' j 
O'iacation programs, volunteer organizations, and tjiv. l.il:o) 
jTv'Sixmd to these people around career educatir)n is:-. U'js. 

4) There is a need for a central switching process to txirnoct 
existing career education service agencies to one another 
.J. id to tiic career ' Vacation interests of home/communi ty- 
ivcifuvl populations."^'^ 

Tho ^pe^ii fic. goals of> the home/community-based model are to: 

1) Heacii home-community-based populations preHentjy rr^t usin^j 
career education resources, 

2) Involve substantial numbers of them in career edijcat.;on and, 
by doina so, to expand their options for entering; i.i*ito the 
life of the community - through occupations, prof -.-•ss ional 
empJoyuicnt or tlirough sustained volunteer actJ-vl.t:- . 



i.T r>itler, "The Home/Community^Based Model, "A I'aper Prepare 
for a S\nr]Vx.'S i :iiri un Career Hdul^^* : >n tt: tiie Annual Meetinn of ' ••^^fr^cai: Educa- 
tional P.esear.:h Association, Chicago, Illinois, April 3-7, V.)'2, \ . 2. 
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3) ilelp aqencies and individuals in the community, who could 
provide career education, to gain access to these populations; 
to inboqrate their efforts as they do so/ and to become 
incre.ai??ingly responsive to the emerging career educat-ion needs 
oi thirisc- populations. 

4) Identify rJiose needed resources that do not exist in the 
co]:U;iun.i ty , anO, to recommend to the appropriate a*-fencies , the 
a•;'■/^•i.oi nient or provision of these services. 



Hss- MIL !..kL C- ♦:-iPJ.?:;cncs ii. the Mode; I 



Thi.. -i ]S :-.:;S!.'d on the premise that existing agop.c.i c s are not respon- 
:-i.*/r i-v Lii. - i. ?• r/M ••• r.:r: ..uui educational needs of the (lome/conLmun l ty- based pof^a- 
].riL :t/:u :ir-.r:.) Li i r.y testr.incj of the model is accour\to±).Le t -.v the dwe.iop- 

\Tic:\ii 'rt^i'-iV' M . .f: .1 activity styles that facilitate^ he r< eduction cy" 
pr..',/i ei V:.. -m:: .'ii f :;,i.ciil L.i c;.s afisociated with the coordination oi: uxJ .stiri'.: I'.Teiicies 
3?k: :.y".,v.* [/(w W'<- base for 1:he establishment of new mechanicr». 

-'entr^il theme of the model is to orchestr-at':: tlie vatioUr> resource^-: 
in ^'\n attrrnipt t c. ro.-ic-h and respond to the career educ;at>,)ii neri-.i^-; of liie home/ 
cor'rnu:ii. ■:v*--rj,'^:'" .i ).(«r.uil .-j t i on. The essential components in thi .-;. r-.-specrt " v^.r .-: b^ised 
oil f.ho uc^e ..:f media, tile bringing together of existinq career education 

a-:e:ij L.,«3 , aji'l ^.le .-s tciijlishnient of a central vehicle to cnrry out r.-etwork func- 
tions. 

1) Vho v.xas^z media serves to attract the attention of boine/ 
corrar.uni ty- r^ased populations, probe the career oducrition 
i ntore5>ts of these populations , and generate feedlijack 
aljout their needs, provide information aiDoat existing 
career cilucation resources, and inculcate c'^^rtai n skill:*! 
r^l^Led to engaging ini career education. 

2) The coordination of ' career education agencies brings tVsem 
t.ojetijer to coordinate their efforts to rt^v-ich iioniL- /coia- 
riiuni ty-based populations, tackle problems of accei^,-- in:;i 
z\]o ti^rnet population, identify and attemj/t to fii i ^■.■ap^ 
i.n service, and 'respond effectively to the ^fmer^inv: 
c.-jreer education interests. 



3) The establishment of a central vehicle (the Career Edu- 
cation extension Service) carries out the network functions 
to receive and interpret feedback from home/community- 
based oopulations, refer individuals to existing aqencies / 
id<-ntlfy problems of access and aid in their solution^ 
iciontify serviced gaps and assist in meeting them^ gather 
an..; dis5:-e:n.inattj information about promising approaches to 
careor ediacation and the effectiveness of existi.n<j ao- 
proacher?, and systematically integrate all of the .bove. 

J^'::S I DEMTIAL- BASED MODEL ' ; • 

T]^'» resi.io:it.ia].--ba.sed model utilizes, many of the components prevelant 
in the ouhor mcxit Is, v. /:i.le developing around a total involvornen t , :-:ie If -contained 
e d u c '. : t i on n .! co rr:: n u n i t y . Funded tl i ro ugh th e Moun t a i n - P 1 a i n s Ed u c k\ \ i o : i an d Moo- . 
no:r;ir r> vi_- iopment T-rocranrr Inc., the career education program is designed for 
rural frjiiiilics iii J.dahOr Montana, Nebraska, North Dakota , South Dakota, and.. 
Wy orn i n . Its f c> cju r? is to p r o vi de i nd i v i dua 1 s an d en tire i. am i 1 i e s a n oo p o r t un i ty 
to iurorovv; tlnelr r^aonomic, social, and personal status tlirounh a personal affoc- 
tivencrs:-: and horv life skills approach. This research and deve J oj.MMen t prooram 
is^. located alone; with other federally funded projects at Glasgov/. Air Force Har->e 
noar Gld^rioow, Montana. Comolete recreational, educational, and othor required., 
facilitirrs and sc-r vices are available on the Base to participants in the pro- 
gram. 

Ov^^rv iew tiie ^^odel 

v-v '^•■■'i- • ii ' -J'^lains residential-based model is aimed at providino both 
.j.an-i.:. iv diicS educutif. icii services. Participants in the progra.^1 come from resi- 
dents in the six invoJ.ved states. Moving expenses to Glasgow for tne family are 
oaid for by the nroy ram with the participants maintaining complete ro.spc^nsibi l.i L 
for exf)onses incurred v/hile in the program. These are minimal as the forty 
dollars oer month for rent, including utilities, indicates. Stringent, require- 



ments are maintained to insure that each head of the household, participates a 
minimum of forty hours per week and that|th'^ spouse is involved a minimum of 
twenty hours per week. These schedules are prepared cooperatively with the 
staff and the participants. 

Successful completion of the program is based on the completion of 
all instructional areas that are part of each area of study. There are no 
two proqrajns exactly alike with each varying according to the goals, interests, 
and needs of the j-.turu-jnt: . A period of nine to twelve months is expected to 
complete a typical nroa ram that might include health, consumer buying, budgeting^ 
leisure skills, counseling, career guidance, problem solving^ math and communi- 
cation skills, and occuoational preparation in the selected area. Those nuch 
experiences 1:. Lhe procram attempt to provide motivation to continue education; 
quidan:.'e for future education and employment; personal, martial, occupational, 
and child counseling; basic and foundation courses for further career prepar- 
ation and .ski Li development; and a work/edcuation partnershlo. 

L'ssent _<-^^nr'(3 ri ents of the Model 

The ro.sidential-based model is based on two major components that 
unite tlv- family and educational environments. While descriljod separately jnder 
Family Services and educational Services together they form a totally self- 
contained t?ducational . community . 

F amily S ervices 

Upon acceptance into the program, the two-pronged approach becjins in 
the residential-based, model with planning and consultation with staff members 
in the Family Services Division. Based on ar* identification of needs aiid-skill-s 
and knowledge required to meet these needs, programs including counseling, home 
raanacjement, health education, recreation, and early childhood education are 
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developed. These programs assist family meitibers to improve their personal skills 
and increase their ability to benefit from opportunities available in their home 
communities and to improve their life styles. 

The amount of emphasis placed on each of these areas varies with the 
needs of the family. Some aspects of each area receive equal attention through- 
out the duration of the program while others are provided in concentrated blocks. 
For example, cbunceling services and home management emphasis permeate the parti- 
cipants experienceii by providing assistance in personal decision making, prepar- 
ation for employment, self-understanding, and activities, such areas as in 
money manacenont , meal planning, home care, and home planning to meet personal 
and family needs. VVliile health education follows the same basic pattern, major 
emphasis is placed on such areas as health awareness, first aid, dental hygiene, 
accident prevention, and home care of the ill during the first two months. In 
a similar manner, recreation and early childhood education are integrated into 
the entire program. The early childhood program is mandatory for all pre-schbol 
children and all mothers that are not heads of a household. This cooperative 
approach provides educational and nutritional programs for the children and edu- 
cational experiences for the parents. 

Educational Services 

The educational services component of the progr£iin is designed around 
three integral components. While described singularly, each is used to re- 
inforce and support the other. 

Ca reer Guidance . This aspect of the model is designed to assist the 
student develop a completely planned and individualized educational program. 
The focus of career guidance is to assist the participants to learn more about 
the world of work so they can determine and select potential carbo-rs, develop 
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appropriate work attitudes, and gain first-hand experience in work situations. 
This process combines occupational guidance (aptitude tests, interest inven- 
tories, and occupational exploration), work experience, and career development 
that utilize staff and conununity resources. 

Founda tion Kducation . The basic courses and experiences provided in 
the foundation courses are designed to fulfill skill objectives in mathematics 
and comjnunicdtlon that are inherent in successful completion of the selected 
career fie»d. Use i..s nade of nationally standardized tests for placement pur- 
poses and to iiLsuro ::■ roper emphasis on the development of the requi red compc- - 
tencies- Tht.' !;ro^rdm also utilizes GED and CLEP examinations in this process. 
A third instruct: ional ^il«:?ment in this area is problem so.lvincj, -.vhi ;h is aimed 
ai: ;reatinq a learning environment where adults deal realisticai i v with indi- 
vidual j;.robler*s. It incorporates both individual and group-centerod activities 
that make use of tapes, records, video tapes, and other mult i-m-:;dia . 

Career Prep aration . Five broad instructional aro.as have been 
developed to orr'pare the participants for a ca>:eer in one of the £icilds reiatv^d 
building trades and services, educational mobility and transportation, avicl 
office education. The courses used in designing a program for an j.ndi.vidual 
vary considerably and frequently cross all five instructional areas. For ex- 
cur.ole, cifi individual in building maintenance takes courses in carpentry, elec- 
tricity and plunil:)jnc while at the same time elects to take weidincj and small 
entjine mt.-chanics so emuloyment is possible in a resort area. Courses in lodn- 
ing, office education, and social services may also be selected, 

CONCEPTS AND PRECEPTS IN CAREER EDUCATION 

The major career education models have far greater conceptual com- 
plexity with more inputs than found in the vast majority of programs currently 
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in existence in the public school systems. The models are based on the 
identification and analysis of major components required to adapt the present 
curriculum patterns into a common theme that is consonant with the goals of 
career education. Career education demands a reassessment of the total edu- 
cational system in terms of new goals that premeate all educational programs. 

An analysis of the four models reveals several concepts and numerous 
guiding precepts that ar^ inherent in the career education thrust. In summary 
some oi" th' major concepts within the context of career education are to: 

1) H^.ciLruct the goals of the total educational system around 
a .rareer orientation with real -life experiences. 

2) ru.se the entire educational system into a unified, c:om- 
prehensive approach to provide an educational continuum 
tor all youth • 

3) t^rovide equal and continous educational opportunity to 
rill individuals in society. • 

4) Involve all segments in the community in a total educa- 
tional effort and partnership. 

5) rinhance knowledge of self, facilitate self-actualization, 
and optimize career development for each individual. 

6) Utilize evaluation, experimentation, demonstration , arjd 
curriculum development research models to refine the 
system. 

7) Develop alternative instructional systems, learning systems, 
instructional modules, and approaches to individualize 

thiv learning process. 

B) Integrate career guidance with the total educational 
environment so all educational personnel share in its 
rospon s i hi 1 i ty . 

In support of the concepts the following precepts are provided as 
illustrative cjuides that expand and give further direction to career education 
by providing: 

1) Approaches that unite students, parents, educational per- 
sonnel and individuals in the community. 



Information and experiences that represent and simulate 
the world of work. 

Experiences that guide the student through a develop- 
mental process of career awareness, orientation, 
exploration-,^ and preparation. 

Per I'ormance-based programs that deal with the affective 
coqnitive, and psychomotor domains. 

Research-based elements, instructional materials, and 
curriculum patterns. 

Care-.-r i.r'cerest, development, and preparation activi tie 
Ob a ma-jor motivating force. 
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